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Discussion

´ What was it like for you to complete the checklist?

´ What plans do you have to maintain and care for yourself?

´ Is there more that you need to remain healthy and productive within your
profession?

76

Burnout

´ Secondary traumatic stress, compassion fatigue, and vicarious trauma can
all lead to burnout

´ Burnout is a state of mental exhaustion caused by ones professional life

´ Dimensions of burnout:

´ Emotional exhaustion: feeling overworked or overextended, having “nothing left 
to give”

´ Depersonalization: feeling detached from others, lack of feeling or emotion in 
response to others

´ Reduced personal accomplishments: feelings of incompetence of inefficient, 
inability to complete tasks

(H yd o n e t. a l, 2015 ; Le ve re t a l., 2017). 

77

Tips to 
Maintain a 

Healthy 
Work-Life 
Balance

´ Breathe!

´ When faced with a stress-inducing situation, try taking 
a few deep breaths before reacting

´ Maintaining a regular practice of mindfulness 
breathing can help to calm and focus our mind

´ Be selective

´ Understand your role and set limitations that you are 
comfortable with

´ Exercise

´ Physical movement has many health benefits and 
has positive impacts on cognition and emotion

´ Maintain healthy habits

´ Measurement and management

(O sb o rn , 2004). 

78
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Final Review 
and 
Conclusion
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Community Resources List
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Posttest and Survey

81



 118 
HRC Training Manual 

Appendix A: Activity and Homework Handouts 

Activity 1 
Understanding the Stress Response System-Facilitator Instructions 

 
Objective: The objective of this learning activity is to help participants understand the body and 
the brain’s response to stress 
 
Instructions:  

1. Print and distribute the participant hand out for Activity 1.  

2. Read the objective listed aloud to the group.  

3. Read the participant instructions aloud.  

“Please read and number the following experiences from start (1) to finish (7), 

indicating how the body’s stress response system works” 

4. Use the discussion questions in the presentation manual to facilitate group conversation 

regarding the activity. 

5. Close the activity and return to the presentation. 

Answer Key:  

__6__ The teacher reacts, raising their voice at the student and telling them go wait out of the 
classroom and calm down.  

 
__2__ The teacher’s “emotional brain” is alerted to a potential threat to their physical or 

emotional well-being. Heart and breath rate increase. 
 
__4__ The teacher’s “thinking brain” retreats and simultaneously, the “emotional brain” takes 

over.  
 
__3__ The teacher’s thinking brain” assesses the situation, confirming that a threat is present. 
 
__1__ A teacher is busy helping a student. Another student becomes agitated and begins to yell 

at them, accusing them of ignoring their request and not helping them. 
 
__7__  The teacher’s “thinking brain” comes back on to help their body calm down. 
 
__5__ Your “emotional brain” initiates the “fight, flight, or freeze” response. 
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Activity 1 

Understanding the Stress Response System – Participant Handout 
 
Instructions: Please read and number the following experiences from start (1) to finish (7), 

indicating how the body’s stress response system works. 

 
____ The teacher reacts, raising their voice at the student and telling them go wait out of the 

classroom and calm down.  
 
____ The teacher’s “emotional brain” is alerted to a potential threat to their physical or 

emotional well-being. Heart and breath rate increase. 
 
____ The teacher’s “thinking brain” retreats and simultaneously, the “emotional brain” takes 

over.  
 
____ The teacher’s thinking brain” assesses the situation, confirming that a threat is present. 
 
____ A teacher is busy helping a student. Another student becomes agitated and begins to yell 

at them, accusing them of ignoring their request and not helping them. 
 
____  The teacher’s “thinking brain” comes back on to help their body calm down. 
 
____ Your “emotional brain” initiates the “fight, flight, or freeze” response. 
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Activity 2 

Application of Trauma Concepts-Facilitator Instructions 
 
Objective: The purpose of this activity is to apply the trauma concepts learned throughout parts 
1 and 2 to general student scenarios. 
 
Instructions:  

1. Print and distribute the participant handout. 

2. Read the objective aloud. Facilitator can also summarize points that they’ve learned from 

parts 1 and 2.  

3. Refer to the participant handout and review the instructions with the group.  

Decide if… 

- This as an individual, pair, or small group activity.  

- All scenarios will be completed by everyone (you may have different 

groups work on different scenarios) 

- There will be discussion in between the completed scenarios or until 

all are completed.  

4. Direct the group accordingly. Activity handout can be completed ahead of time to 

provide sample answers that can be utilized to help guide the group. Additional 

Background information is also provided to enhance activity.  

5. Determine method of debriefing (e.g., have each group share their scenario) 

6. Use the discussion questions presented in the manual to help facilitate discussion.  

7. Close the activity and return to presentation. 

 

Background Information unknown to participants:  

Scenario 2: Kari has been abused neglected by both parents, who struggle with substance 
use before being removed and placed with her uncle and aunt. After failed attempts to reunite 
Kari with her parents, they were awarded custody 4 months ago. 

 
Scenario 1: When Finn was 3, his mother passed away from a brain tumor. At age 4, his 

adult sister and her family moved in to help care for him and his father. Finn’s sister is rarely at 
home due to working two jobs to support the family and his father leaves the disciplining to 
Mary’s physically abusive husband. In learning about the incident, Finn’s father was extremely 
upset and told him he’d “get it when he gets home”.    
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Activity 2 

Application of Trauma Concepts-Participant Handout 
 

Objective: The purpose of this activity is to apply the trauma concepts learned throughout parts 
1 and 2 to general student scenarios. 
 

Participant Instructions: Please read through the scenario below and complete the table.  

Kari is a 10-year-old who has been residing with her uncle and aunt. Kari’s aunt shares 
that she has been withdrawn at home and spends a lot of time in small hidden spaces. She is 
often found playing with her hands, twirling her hair and appears to be spacing out in class. Kari 
is disorganized and will lose school supplies, appearing uncaring and does not ask for assistance 
when she cannot find her belongings.  

Many days she appears tired and will rest her head on the desk. Kari struggles with 
talking to teachers and peers, she often will remain mute when questioned and is socially 
withdrawn. Teachers become frustrated when Kari seemingly ignores their invitations to 
participate and do her work. However, when she is able to focus, she seems able to easily 
complete the assignments independently.  

 
Questions to consider:  

1. What else would be important to know about her background? (History, culture, home 
environment, etc.) 

 
2. What could be potential triggers?   

 
3. What are her strengths and how can you create situations that support him using them? 

 
4. What are examples of teacher-student interactions that would benefit her social-emotional 

development?  

Your thoughts without 
considering trauma 

Kari’s perspective Your thoughts considering 
trauma 

 
 
 
 
 
 
 
 
 
 
 
 
 

About herself… 
 
 
 
About others… 
 
 
 
About the world… 
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Activity 2 
Application of Trauma Concepts-Participant Handout 

 
Participant Instructions: Please read through the scenario below and complete the table.  
 

Finn is a 7-year-old boy. He appears to do well in school and is observed as a hard 
worker, completing assignments regularly. Although Finn continues to excel in academics, he is 
described as cold and frightening by other teachers. He can be inconsiderate to other peers in the 
class and come across as callous and bossy. When Finn makes a mistake or becomes frustrated at 
his inability to complete a problem his reactions are explosive, often throwing things and ripping 
up his work. One incident at depicts Finn throwing a pencil sharpener and unintentionally hitting 
another student. He has difficulty calming down and when anyone, including the teacher, tries to 
physically stop him from throwing and help him calm down, it makes the situation worse. 

 
Questions to consider:  

1. What else would be important to know about his background? (History, culture, home 
environment, etc.) 

 
 

2. What could be potential triggers?   
 
 

3. What are his strengths and how can you create situations to support him using them? 
 

 
4. What are examples of teacher-student interactions that would benefit his social-emotional 

development?  
  

Your thoughts without 
considering trauma 

Finn’s perspective Your thoughts considering 
trauma 

 
 
 
 
 
 
 
 
 
 
 
 
 

About himself… 
 
 
 
About others… 
 
 
 
About the world… 
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Part 2 Homework 

Understanding the Role of an Educator-Facilitator Instructions 
 

Objective: This reading will help clarify the role of the educator in working with youth that have 
been traumatized 
 
Instructions:  

1. Access, print, and distribute reading material.  

Venet, A. S. (2019). Role-clarity and boundaries for trauma-informed teachers. Educational 
Considerations, 44(2), 1-11. https://doi.org/10.4148/0146-9282.2175. Retrieved from: 
https://files.eric.ed.gov/fulltext/EJ1206249.pdf 

 
2. Read the objective listed above aloud to the group.  

3. Conclude Part 2. 
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Activity 3 

Secondary Impacts of Traumatic Stress-Facilitator Instructions 
 
Objective: This activity will help bring awareness to warning signs that we may be experiencing 
secondary traumatic stress and vicarious trauma.  
 
Instructions:  

4. Print and distribute the participant hand out for Activity 3.  

5. Read the objective listed above aloud to the group.  

6. Read the participant instructions aloud.  

“Please read through and complete the checklist below, circling the most appropriate 
answer (1 = Almost Never, 2 = Not Usually, 3 = Occasionally, 4 = Usually, 5 = Almost Always) 
based on your current experiences. These results will not be shared.  

 
* This not a standardized assessment tool. If you feel that you are experiencing most of 
these at an increased rate and that it is negatively impacting your professional and/or 
home life please speak to the facilitator and inquire for additional guidance.” 
 

7. Use the discussion questions in the presentation manual to facilitate group conversation 

regarding the activity. 

8. Close the activity and return to the presentation. 
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Activity 3 

Secondary Impacts of Traumatic Stress-Participant Handout 
 

This activity will help bring awareness to warning signs that we may be experiencing secondary 
traumatic stress and vicarious trauma. 
 
Instructions: Please read through and complete the checklist below, circling the most 
appropriate answer (1 = Almost Never, 2 = Not Usually, 3 = Occasionally, 4 = Usually, 5 = Almost 
Always) based on your current experiences. These results will not be shared.  
 
*This not a standardized assessment tool. If you feel that you are experiencing most of these at 
an increased rate and that it is negatively impacting your professional and/or home life please 
speak to the facilitator and inquire for additional guidance.  
 
 Almost 

Never 
Not 

Usually 
Occasionally Usually Almost 

Always 
1. I have difficulty sleeping 1 2 3 4 5 
2. I find my thoughts of the past 

intrusive 
1 2 3 4 5 

3. I have trouble focusing 1 2 3 4 5 
4. I question my ability to help 

my students 
1 2 3 4 5 

5. I feel frustrated at work 1 2 3 4 5 
6. My tolerance has diminished 1 2 3 4 5 
7. It is difficult to think positively 

in regard to the future 
1 2 3 4 5 

8. I avoid situations that may 
remind me of work 

1 2 3 4 5 

9. My enjoyment in leisure 
activities have diminished 

1 2 3 4 5 

10. I feel detached from work 1 2 3 4 5 
11. I spend more time at work than 

I should 
1 2 3 4 5 

12. I am becoming less productive 
at work 

1 2 3 4 5 

13. I find myself taking things 
personally 

1 2 3 4 5 

14. I question the value of my 
work 

1 2 3 4 5 

15. My friends/family feel the 
need to tell me to stop working 

1 2 3 4 5 
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Appendix B: HRC Pre-/Posttest 

1. What is the prevalence rate of adults who report 3 or more adverse experiences in childhood  
a. 1 in 2 
b. 1 in 5  
c. 1 in 20 
d. 1 in 100 

 
2. What are the characteristics of complex trauma (circle all that apply) 

a. Developed out of multiple and prolonged traumatic events 
b. Always involves physical harm 
c. Can occur after a single incident 
d. It has an interpersonal nature 

 
3. The Toxic Stress Model indicates that all stress is bad 

a. True 
b. False 

 
4. Neglect and maltreatment is the only form of trauma that children experience 

a. True 
b. False 

 
5. What are factors correlated with higher rates of child maltreatment (circle all that apply) 

a. Parent occupation status 
b. Parental substance use 
c. Parent education level 
d. Poverty 

 
6. One student’s activated stress response can appear different than that of another 

a. True  
b. False 

 
7. When a child’s stress response system is activated, they are less capable of  

a. Reasoning and planning  
b. Reacting  
c. Listening 
d. Both A and C   

 
8. What areas of development are impacted by trauma (circle all that apply) 

a. Social development 
b. Brain development 
c. Emotional development 
d. Cognitive development 



 127 
 
 
 
9. Brain development is only based on genetics 

a. True 
b. False 

 
10. A child is either resilient or not and nothing can change it 

a. True 
b. False 

 
11. Common response(s) to trauma in children 

a. Difficulty focusing 
b. Aggression 
c. Social withdrawal 
d. All of the above 

 
12. Which of these situations can be triggering to a student 

a. A friendly touch on the shoulder 
b. Someone yelling at them 
c. The faint sound of a police siren  
d. All of the above 

 
13. The primary language for young children is 

a. Play 
b. Conversation 
c. Written 

 
14. Trauma only effects the individual who experienced it 

a. True 
b. False 

 
15. Circle the symptoms indicating one might be experiencing vicarious trauma 

a. Difficulty separating work from home 
b. Questioning the purpose of your work 
c. Diminished patience 
d. Having less emotional availability for others 

 
16. You can never care too much 

a. True 
b. False  
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HRC Pre-/Posttest Answer Key 

1. What is the prevalence rate of adults who report 3 or more adverse experiences in childhood  
a. 1 in 2 
b. 1 in 5  
c. 1 in 20 
d. 1 in 100 
Answer: b 

 
2. What are the characteristics of complex trauma (circle all that apply) 

a. Developed out of multiple and prolonged traumatic events 
b. Always involves physical harm 
c. Can occur after a single incident 
d. It has an interpersonal nature 
Answer: a & d 

 
3. The Toxic Stress Model indicates that all stress is bad 

a. True 
b. False 
Answer: b 

 
4. Neglect and maltreatment is the only form of trauma that children experience 

a. True 
b. False 
Answer: b 

 
5. What are factors correlated with higher rates of child maltreatment (circle all that apply) 

a. Parent occupation status 
b. Parental substance use 
c. Parent education level 
d. Poverty 
Answer: b & d 

 
6. One student’s activated stress response can appear different than that of another 

a. True  
b. False 
Answer: a 

 
7. When a child’s stress response system is activated, they are less capable of  

a. Reasoning and planning  
b. Reacting  
c. Listening 
d. Both A and C   
Answer: d 
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8. What areas of development are impacted by trauma (circle all that apply) 

a. Social development 
b. Brain development 
c. Emotional development 
d. Cognitive development 
Answer: a, b, c, & d 

 
9. Brain development is only based on genetics 

a. True 
b. False 
Answer: b 

 
10. A child is either resilient or not and nothing can change it 

a. True 
b. False 
Answer: b 

 
11. Common response(s) to trauma in children 

a. Difficulty focusing 
b. Aggression 
c. Social withdrawal 
d. All of the above 
Answer: d 

 
12. Which of these situations can be triggering to a student 

a. A friendly touch on the shoulder 
b. Someone yelling at them 
c. The faint sound of a police siren  
d. All of the above 
Answer: d 

 
13. The primary language for young children is 

a. Play 
b. Conversation 
c. Written 
Answer: a 

 
14. Trauma only effects the individual who experienced it 

a. True 
b. False 
Answer: b 
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15. Circle the symptoms indicating one might be experiencing vicarious trauma 

a. Difficulty separating work from home 
b. Questioning the purpose of your work 
c. Diminished patience 
d. Having less emotional availability for others 
Answer: d 

 
16. You can never care too much 

a. True 
b. False  
Answer: b 
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Appendix C: HRC Satisfaction Survey 

My overall satisfaction after completing Hawaii’s Resilient Classroom Training 
Module  

 
Extremely satisfied Somewhat satisfied Somewhat dissatisfied Extremely dissatisfied 
 

I would recommend the HRC training to my colleagues from other schools 
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 
 
There are others within the school staff that would benefit from this program 

 
  Yes    No 
 
 If so, please list their titles ________________________________________ 
 
Skill 

1. I feel that this course was helpful in educating me on the possible impacts of trauma 
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 

 
2. I feel that this course addressed relevant issues to classroom/student teachers 

 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 
 

3. There was enough time allotted for discussion/reflection 
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 
 

4. I feel that this training has made a positive impact on my relationships with students 
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 

 
5. I would have appreciated additional information on 

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
Resource 

1. The information presented was understandable 
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 
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2. I was able to adequately see the presentation 
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 

 
3. This was a beneficial time/day(s) of the week to conduct the training 

 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 
 

4. I was able to adequately hear the information 
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 
 

5. The activities were beneficial in my learning 
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 
 

6. Was there any aspect of the course that impeded your ability to benefit from the 
course? 

Yes    No 
  
If yes, please explain: 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 

 
Support 

1. There was an appropriate amount of time allotted for questions 
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 
 

2. The facilitator was available to adequately answer my questions 
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 
 

3. If the facilitator was unable to answer my question(s), they directed me to someone 
who could  
 
Strongly agree  Somewhat agree Somewhat disagree Strongly disagree 

 
Additional comments:  
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
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Appendix D: Community Resource List 

 
Child Welfare Services 
To report child abuse or neglect call: (808) 832-5300 
 
HRC Facilitator 
Your HRC facilitator is an excellent community-based resource! They may be open to 
consultation and have access to additional resources. 
 
Email: ___________________________________ 
 
Phone: __________________ 
 
Consultation 

• Hawai‘i Pacific Health Kapi‘olani Child Advocacy and Protection Center:  
Provides consultations for those who have concerns regarding child abuse and 
maltreatment 

Call: (808) 949-9355 
 
Additional Education and Trainings 

• Friends of the Children’s Justice Center of Maui Mandated Reporting Video:  
This informative Youtube video explains Hawai‘i's law on mandated reporting and 
outlines the process that takes place when placing a report.  

URL: https://www.youtube.com/watch?v=2R7jKB96is0&feature=youtu.be 
 

• Hawai‘i Pacific Health Kapi‘olani Sex Abuse Treatment Center (SATC): 
This is for educators and school staff looking for additional specified training on 
understanding, responding to, and implementing lessons about sexual violence. Their 
website also has informative resources for educators and parents.  

Website: http://satchawaii.com/education-training/ 
 

• Attachment & Trauma Network, Inc: 
Listed are books, articles, and access to classroom resources to address trauma that may 
be useful.  

Website: https://creatingtraumasensitiveschools.org/resources/ 
 
For Youth and Families 
Here is a brief list of some online and local agencies that can provide support for your students 
and their families. However, it is important to also recommend they speak to the school 
counselor and a social service provider who can provide access to additional resources.  
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• Help Your Keiki:  
This online resource can be useful for parents and educators looking for additional 
information and recommendations for evidence-based services. This is a comprehensive 
resource that can be utilized in looking to help children who have been exposed to 
trauma. Additionally, this resource also provides information for all caregivers on 
understanding and working with problematic behavior, mental health issues, and working 
with mental health care providers.  

Website: http://helpyourkeiki.com/ 
 

• Big Brothers Big Sisters of Honolulu: 
They provide a free one-to-one mentoring program to offer guidance, support, or 
mentorship. Children who are from single parent households, in the foster care system, or 
ones where a parent is deployed or incarcerated, and need a mentor can be referred by 
self, a teacher, or social service providers. 

Phone: (808) 521-3811 
Website: www.bigshonolulu.org   
 

• Kids Hurt Too Hawai‘i:  
This local organization is a free service for Hawai‘i’s youth and their families. They work 
with grief, loss, and trauma resulting from abuse and neglect. This organization partners 
with other local groups within the community to strengthen connections to Hawaiian 
values. 

Website: https://kidshurttoo.org/ 
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	4 Protocol Description: Child maltreatment is one of the leading causes of traumatic stress in childhood and can have life-long implications. With Hawaii's high poverty rate and substance use prevalence, incidents of child maltreatment are a valid concern. This project will focus on developing an educational module that is intended to provide a comprehensive overview of the developmental theory of childhood trauma, based on current literature on childhood maltreatment and trauma. This module is intended to provide teachers with an alternate perspective for understanding their student's potentially trauma-related behaviors. This module will provide an introduction to potential classroom-appropriate interventions and essential resources. It will also provide recommendations on how to foster ongoing discussions about this widespread issue and to support ongoing communication and consultation regarding best practices and the reevaluation of interventions that have not been as effective with a particular child.

The following questions will be addressed:
1. What is trauma?
2. How does trauma differ in adults versus children?
3. How is trauma understood within the context of human development?
4. What are prevailing theories of childhood trauma? What is the empirical support for
    each of these theories?
5. What would a comprehensive, integrated of model of childhood trauma, based on
    current literature look like?
6. What are available training programs in childhood trauma for K-12 teachers?
7. What would a training for student teachers look like? 
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	methods: This is a theoretical project designed to create a training module for teachers providing them with an understanding of developmental trauma, its associated behaviors, and an introduction to classroom-appropriate interventions. A comprehensive literature review will be conducted in order to outline historical themes, identify key theories and treatment modalities, and examine current relevant peer-reviewed process and outcome studies. Common themes among the literature will be extracted, providing a framework for the program. Additionally, evidence-based strategies and modalities will be incorporated to provide classroom-based resources for the teachers.



	data collection: Human subjects will not be utilized in this clinical research project. This project is a theoretical study. 
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